The National Council of Teachers of Mathematics (NCTM) has demon-
strated its dedication to equity in the mathematics education of all stu-
dents through its publications, through regional and annual meeting pro-
grams, and through professional development programs. In clarification
of what is meant by all students, in 1990 the NCTM Board of Directors
endorsed the following statement, which set the mathematical education
of every child as the goal for mathematics teaching at all levels.

As a professional organization and as individuals within that
organization, the Board of Directors sees the comprehensive
mathematics education of every child as its most compelling
goal.

By “every child” we mean specifically—

¢ students who have been denied access in any way to edu-
cational opportunities as well as those who have not;

e students who are African American, Hispanic, American
Indian, and other minorities as well as those who are con-
sidered to be a part of the majority;

e students who are female as well as those who are male;
and

e students who have not been successful in school and in
mathematics as well as those who have been successful.

It is essential that schools and communities accept the goal of
mathematical education for every child. However, this does
not mean that every child will have the same interests or ca-
pabilities in mathematics. It does mean that we will have to
examine our fundamental expectations about what children
can learn and can do and that we will have to strive to create
learning environments in which raised expectations for chil-
dren can be met. (NCTM 1991, p. 4)

Through the Equity Principle in Principles and Standards for
School Mathematics (2000), NCTM built on the challenging goal of the
“every child” statement above and extended its vision of equity by stating,
“Excellence in mathematics education requires equity—high expectations
and strong support for all students” (p. 12). Specifically, the principle
states that equity requires high expectations and worthwhile opportuni-
ties for all, requires accommodating differences to help everyone learn
mathematics, and requires resources and support for all classrooms and all
students (pp. 12—14). Guided by the Equity Principle and the charge of the
NCTM Educational Materials Committee, the editors of this three-book
series are pleased to feature instructional practices of teachers from diverse
classrooms that embody this principle and the “every child” statement.
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