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Twenty-two plus 4 is 26; 26 plus 4 is 30, and 30 plus 4 is 34, 34 plus 4, 38; and 38
plus 4 is 42.

Okay. So you're telling me you saw a pattern here in the numbers?
Yeah.

Well, how could you find the perimeter of the tenth train if you didn't have this
information? Would there be another way to find the perimeter of the train?
Like you're telling me that this perimeter is four more (points to the fourth train)
than this one (points to the third train). What's another way to find the
perimeter if you don't know this?

The — we can start with one, and we know that's six, and then we put a two in
[Inaudible] and then we think that kinda we can get it. (Student pointing to
hexagon.)

Why do you think it is that you add four from the picture?

Because right here, we count six, and then we count like this, all the way, and
then we — he said that count by four, and you get all the answers.

I’m wondering where this thing that you're talking about, the four all the time,
where is the four in the picture?

Right here. One, two, three —

Like this is — this is (points to the third train) four more than this one (points to
the second train), right?

Yes.
But where in the picture is it four more than this one?
In the middle?

What do you mean in the middle? What do you see?
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[Crosstalk]

Oh, yeah, because right here, when that is —

Right here is five (points to the hexagon at the beginning and at the end), and
right here is four (points to sides in the middle).

Five, and then five, four, four, five... (points to the sides of a hexagon)

Because we have to put in another one right here, and this one has got to be
one, two, three, four.

Ah. What do you think?

Yeah. He's right.

What does he mean, where's the four in the picture?
That because if we —

How much is on this one, on the end?

Five.

How much on this one?

Five.

How much here?

Four.

Four.

So how could you think about that for the tenth one?
The -

Can you imagine in your mind what it looks like?

Yes.

Yeah. No, no, no, no.

The first and the last one is going to be —

Five.
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And the other one is going to be four.

In the middle.

You should write about that, because that's what it says to do here. Without
building the tenth train, write about how you find that perimeter. Can you write
that?

Yeah.

Yes.

Good. Go ahead.
What did you do?

The two—we did— the first two are going to five because it's just —it's just one
because the first, the last one is five because they are just one with the first and
the last one, and the other ones has two, and then we're going to be four.

Okay. Can you come on up here? | want to — | want to post this on the board,
and maybe you can come and point what you're talking about.

I'm talking about those two numbers (points to the first and last hexagon),
because those has five, and the other one just has four in each one (points to the
two segments on the top and bottom of a hexagon). The number who — the
every number who is it.

Okay. So where did Daniel say he was getting a five from?
The first one and the last one.

Can you come point to the fives? Come on and point to where the fives are. You
can stay here for a second, Daniel.

Here and here (points to the first and last hexagon).

Okay. Show me where the five is in the first one. Can you — One, two, three, four,
five. Okay. And show me where the five is in the last one.

One, two, three, four, five. (points to the sides of the hexagon)
Okay, show me where the five is in the last one?

(Student points to the five sides.) One, two, three, four, five...
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Do you understand what he's saying?
Yes.

Which train is this?

Ten.

He said that here in the middle, on the hexagon that has four sides, and you
know, the side (points to the sides of the hexagon), and the — yeah, right here
and right here (points to the hexagon at the beginning and end of the train), that
is the hexagon that has five sides.

Aha. So how many of the hexagons have five side lengths?
Five. Two.

Two of them. And then how many of the hexagons have the four?

Eight.

Eight.

Because there is ten hexagons.

Okay. So does Miguel have your idea pretty good?

Yes.



